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Notes to the Teacher

This document is intended to serve not only as a reference, but also as a practical resource, which will support and inform the work of Latin American Studies Teachers. To that end, the components of this guide have been arranged in the following order:

Part I - provides an introduction that speaks to beliefs, followed by a purpose statement, program description and curriculum design. A close reading of this section will ensure the perspective for interpreting the balance of the guide.

Part II- contains the standards, goals, and essential questions/enduring understandings Latin American Studies. These have been aligned to the 2010 Common Core State Standards, NCTE’s 21st Century Curriculum and Assessment Framework, and the New Jersey Core Curriculum Content Standards for Social Studies and World Languages.
Philosophical Statement

The Latin American Studies class is an academically rigorous class that will follow a dual language format. Spanish will be used primarily to analyze authentic artifacts, read and discuss literary resources and discuss relevant cultural aspects of each unit. English will be used to support and clarify cultural and linguistic gaps that may periodically arise.  It is expected that students will move in this dual language model and will show growth in their Spanish language skills throughout the year. This dual language format promotes bilingualism and biliteracy in addition to age-appropriate academic achievement for all students.  By blending native-English and native-Spanish speaking students in the dual language environment, both populations will improve their academic and linguistic competencies.  In addition, students will build a social awareness of their classmates’2.  Students will not only achieve these academic objectives, but also become more familiar with the culture and people of Latin America through the various topics examined.

Students will participate in individual and group setting discussions and project-based assessments. Every assessment will have content as well as a language component. Students will have to complete each assessment with some level of Spanish and show progress as the year goes on. Students will also be given a topic they must follow through the units and year. Students will be asked to create a product at the end of the year representing a discussed theme.

Course Objectives:

· Students will discuss the multiple and changing identities of Latinos in America.

· Students will explore the cultural and life realities of Latinos and increase their empathy towards the latter.

· Students will be able to analyze key events in 20th century Latin American history to make informed decisions on contemporary issues.

· Students will discuss what it means to be global citizens. 

· Students will evaluate the involvement of the United States in Latin American historical events and contemporary events.

· Students will demonstrate their growth in the Spanish language and culture throughout the year.

Latin American Studies
Course Overview:

Latin American Studies (LAS) is a ten-credit, interdisciplinary course, which is divided into four major units of study. This course will facilitate an intense examination of Latin America1 both through historical investigations and via discussions about contemporary issues. LAS will analyze similarities between American and Latin American history, current events, and assess the interrelationship between the two regions. The course will also support reflective discussions about core course themes such as identity, culture and their connection with the private and public spheres in which we move. 

Requirements:

Students should come in with an advanced knowledge of the Spanish language. Students must demonstrate knowledge of the language by having successfully completed Spanish 3 or higher, or obtained instructor permission.

Rationale:

The Morristown community has been home to a sizable Latino population. Given MHS’s diverse learning community and the ever flattening of the global community, it is important that students embrace the responsibility of being global citizens.  As stated in the High School’s Graduate Profile, developing a sense of empathy is critical towards becoming a productive global citizen.   The goal of this course is to create empathetic global citizens through an intense focus of Latin America by studying the region’s history, culture and people and through examining the past and present realities of Latinos in America.

Philosophy:

The Latin American Studies class is an academically rigorous class that will follow a dual language format. Spanish will be used primarily to analyze authentic artifacts, read and discuss literary resources and discuss relevant cultural aspects of each unit. English will be used to support and clarify cultural and linguistic gaps that may periodically arise.  It is expected that students will move in this dual language model and will show growth in their Spanish language skills throughout the year. This dual language format promotes bilingualism and biliteracy in addition to age-appropriate academic achievement for all students.  By blending native-English and native-Spanish speaking students in the dual language environment, both populations will improve their academic and linguistic competencies.  In addition, students will build a social awareness of their classmates’2.  Students will not only achieve these academic objectives, but also become more familiar with the culture and people of Latin America through the various topics examined.

Students will participate in individual and group setting discussions and project-based assessments. Every assessment will have content as well as a language component. Students will have to complete each assessment with some level of Spanish and show progress as the year goes on. Students will also be given a topic they must follow through the units and year. Students will be asked to create a product at the end of the year representing a discussed theme.

Course Objectives:

· Students will discuss the multiple and changing identities of Latinos in America.

· Students will explore the cultural and life realities of Latinos and increase their empathy towards the latter.

· Students will be able to analyze key events in 20th century Latin American history to make informed decisions on contemporary issues.

· Students will discuss what it means to be global citizens. 

· Students will evaluate the involvement of the United States in Latin American historical events and contemporary events.

· Students will demonstrate their growth in the Spanish language and culture throughout the year.

Course Standards

Social Studies:

· 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities. 
· A. Civics, Government, and Human Rights

· 6.1.12.A.1.b Analyze how gender, property ownership, religion, and legal status affected political rights. 

· 6.1.12.A.3.a Assess the influence of Manifest Destiny on foreign policy during different time periods in American history.

· 6.1.12.A.3.b Determine the extent to which America’s foreign policy (i.e., Tripoli pirates, the Louisiana Purchase, the War of 1812, the Monroe Doctrine, the War with Mexico, and Native American removal) was influenced by perceived national interest. 

· 6.1.12.A.3.c Assess the role of geopolitics in the development of American foreign relations during this period.

· 6.1.12.A.5.c Analyze the effectiveness of governmental policies and of actions by groups and individuals to address discrimination against new immigrants, Native Americans, and African Americans.

· 6.1.12.A.8.c Relate social intolerance, xenophobia, and fear of anarchists to government policies restricting immigration, advocacy, and labor organizations. 

· 6.1.12.A.11.e Assess the responses of the United States and other nations to the violation of human rights that occurred during the Holocaust and other genocides.

· 6.1.12.A.13.a Analyze the effectiveness of the New Jersey Constitution of 1947, New Jersey Supreme Court decisions (i.e., Hedgepeth and Williams v. Trenton Board of Education), and New Jersey’s Law Against Discrimination (i.e., P.L. 1945, c.169) in eliminating segregation and discrimination. 

· 6.1.12.A.13.c Determine the extent to which changes in national policy after 1965 impacted immigration to New Jersey and the United States. 

· 6.1.12.A.14.c Assess the merit and effectiveness of recent legislation in addressing the health, welfare, and citizenship status of individuals and groups.

· 6.1.12.A.15.b Determine the effectiveness of the United States in pursuing national interests while also attempting to address global political, economic, and social problems.

· 6.1.12.A.15.f Evaluate the effectiveness of United States policies and actions in supporting the economic and democratic growth of developing nations. 

· 6.1.12.A.16.a Determine the impact of media and technology on world politics during this time period. 

· B. Geography, People, and the Environment

· 6.1.12.B.1.a Relate regional geographic variations (e.g., climate, soil conditions, and other natural resources) to economic development in the New World.   

· 6.1.12.B.14.a Determine the impact of recent immigration and migration patterns in New Jersey and the United States on demographic, social, economic, and political issues. 

· 6.1.12.B.16.a Explain why natural resources (i.e., fossil fuels, food, and water) continue to be a source of conflict, and analyze how the United States and other nations have addressed issues concerning the distribution and sustainability of natural resources.

· C. Economics, Innovation, and Technology 

· 6.1.12.C.1.a Explain how economic ideas and the practices of mercantilism and capitalism conflicted during this time period.

· 6.1.12.C.12.b Assess the impact of agricultural innovation on the world economy. 

· 6.1.12.C.13.a Explain how individuals and organizations used economic measures (e.g., the Montgomery Bus Boycott, sit downs, etc.) as weapons in the struggle for civil and human rights. 

· 6.1.12.C.16.a Evaluate the economic, political, and social impact of new and emerging technologies on individuals and nations.

History, Culture, and Perspectives

· 6.1.12.D.3.a Determine how expansion created opportunities for some and hardships for others by considering multiple perspectives.

· 6.1.12.D.3.b Explain how immigration intensified ethnic and cultural conflicts and complicated the forging of a national identity.

· 6.1.12.D.5.b Evaluate how events led to the creation of labor and agricultural organizations that protect the rights of workers.

· 6.1.12.D.5.d Relate varying immigrants’ experiences to gender, race, ethnicity, or occupation. 

· 6.1.12.D.12.a Analyze the impact of American governmental policies on independence movements in Africa, Asia, the Caribbean, and the Middle East. 

· 6.1.12.D.13.c Analyze the successes and failures of women’s rights organizations, the American Indian Movement, and La Raza in their pursuit of civil rights and equal opportunities.  

· 6.1.12.D.14.d Evaluate the extent to which women, minorities, individuals with gender preferences, and individuals with disabilities have met their goals of equality in the workplace, politics, and society. 

· 6.1.12.D.14.e Evaluate the role of religion on cultural and social mores, public opinion, and political decisions. 

· 6.1.12.D.14.f Determine the influence of multicultural beliefs, products (i.e., art, food, music, and literature), and practices in shaping contemporary American culture.

· 6.1.12.D.15.a Compare United Nations policies and goals (i.e., the International Declaration of Human Rights and the United Nations Millennium Development Goals) intended to promote human rights and prevent the violation of human rights with actions taken by the United States. 

· 6.1.12.D.15.b Compare the perspectives of other nations and the United States regarding United States foreign policy.

· 6.1.12.D.16.a Analyze the impact of American culture on other world cultures from multiple perspectives. 

· 6.1.12.D.16.b Explain how and why technology is transforming access to education and educational practices worldwide. 

· 6.1.12.D.16.c Determine past and present factors that led to the widening of the gap between the rich and poor, and evaluate how this has affected individuals and society.

· 6.2 World History/Global Studies All students will acquire the knowledge and skills to think analytically and systematically about how past interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically responsible world citizens in the 21st century.
· A. Civics, Government, and Human Rights

· 6.2.12.A.1.a Compare and contrast the motivations for and methods by which various empires (e.g., Ming, Qing, Spanish, Mughal, or Ottoman) expanded, and assess why some were more effective than others in maintaining control of their empires. 

· 6.2.12.B.1.a Explain major changes in world political boundaries between 1450 and 1770, and assess the extent of European political and military control in Africa, Asia, and the Americas by the mid-18th century.

· 6.2.12.B.1.b Determine the role of natural resources, climate, and topography in European exploration, colonization, and settlement patterns. 

· 6.2.12.A.3.a Explain how and why various ideals (e.g., liberty, popular sovereignty, natural rights, democracy, and nationalism) became driving forces for reforms and revolutions. 

· 6.2.12.A.3.b Determine the extent to which the American, French, and Haitian revolutions influenced independence movements in Latin America. 

· 6.2.12.A.3.c Relate the responses of various governments to pressure for self-government or self-determination to subsequent reform or revolution.

· 6.2.12.A.3.d Assess the extent to which revolutions during this time period resulted in the expansion of political, social, and economic rights and opportunities. 

· 6.2.12.A.3.e Analyze the relationship between industrialization and the rise of democratic and social reforms, including the expansion of parliamentary government.

· 6.2.12.A.5.a Explain how and why differences in ideologies and policies between the United States and the USSR resulted in a cold war, the formation of new alliances, and periodic military clashes. 

· 6.2.12.A.5.e Assess the progress of human and civil rights around the world since the 1948 U.N. Declaration of Human Rights.

· 6.2.12.A.6.a Evaluate the role of international cooperation and multinational organizations in attempting to solve global issues.

· 6.2.12.A.6.b Analyze the relationships and tensions between national sovereignty and global interest in matters such as territory, economic development, use of natural resources, and human rights.

· 6.2.12.A.6.d Assess the effectiveness of responses by governments and international organizations to tensions resulting from ethnic, territorial, religious, and/or nationalist differences. 

· B. Geography, People, and the Environment

· 6.2.12.B.2.b Relate the division of European regions during this time period into those that remained Catholic and those that became Protestant to the practice of religion in the New World.

· 6.2.12.B.3.b Relate the Industrial Revolution to population growth, new migration patterns, urbanization, and the environment.

· 6.2.12.B.3.c Relate the role of geography to the spread of independence movements in Latin America. 

· 6.2.12.B.5.a Determine the impact of geography on decisions made by the Soviet Union and the United States to expand and protect their spheres of influence. 

· 6.2.12.B.5.c Determine the impact of migration on way of life (e.g., social, economic, and political structures) in countries of origin and in adopted countries. 

· 6.2.12.B.6.a Determine the global impact of increased population growth, migration, and changes in urban-rural populations on natural resources and land use.  

· C. Economics, Innovation, and Technology 

· 6.2.12.C.1.b Trace the movement of essential commodities (e.g., sugar, cotton) from Asia to Europe to America, and determine the impact trade on the New World’s economy and society. 

· 6.2.12.C.1.c Assess the role of mercantilism in stimulating European expansion through trade, conquest, and colonization.

· 6.2.12.C.1.d Determine the effects of increased global trade and the importation of gold and silver from the New World on inflation in Europe, Southwest Asia, and Africa.

· 6.2.12.C.3.a Analyze interrelationships among the “agricultural revolution,” population growth, industrialization, specialization of labor, and patterns of land holding.

· 6.2.12.C.3.b Analyze interrelationships among the Industrial Revolution, nationalism, competition for global markets, imperialism, and natural resources. 

· 6.2.12.C.3.d Determine how, and the extent to which, scientific and technological changes, transportation, and new forms of energy brought about massive social, economic, and cultural changes.

· 6.2.12.C.3.f Determine the extent to which Latin American political independence also brought about economic independence in the region. 

· 6.2.12.C.4.a Analyze government responses to the Great Depression and their consequences, including the growth of fascist, socialist, and communist movements and the effects on capitalist economic theory and practice. 

· 6.2.12.C.5.d Determine the challenges faced by developing nations in their efforts to compete in a global economy. 

· 6.2.12.C.5.g Evaluate the role of the petroleum industry in world politics, the global economy, and the environment.   

· 6.2.12.C.6.a Evaluate efforts of governmental, nongovernmental, and international organizations to address economic imbalances and social inequalities.

· 6.2.12.C.6.b Compare and contrast demographic trends in industrialized and developing nations, and evaluate the potential impact of these trends on the economy, political stability, and use of resources.

· D. History, Culture, and Perspectives

· 6.2.12.D.1.a Assess the political, social, and economic impact of the Columbian Exchange of plants, animals, ideas, and pathogens on Europeans and Native Americans.

· 6.2.12.D.1.b Compare slavery practices and other forms of coerced labor or social bondage common in East Africa, West Africa, Southwest Asia, Europe, and the Americas. 

· 6.2.12.D.1.c Analyze various motivations for the Atlantic slave trade and the impact on Europeans, Africans, and Americans.

· 6.2.12.D.1.d Explain how the new social stratification created by voluntary and coerced interactions among Native Americans, Africans, and Europeans in Spanish colonies laid the foundation for conflict. 

· 6.2.12.D.1.e Assess the impact of economic, political, and social policies and practices regarding African slaves, indigenous peoples, and Europeans in the Spanish and Portuguese colonies. 

· 6.2.12.D.1.f Analyze the political, cultural, and moral role of Catholic and Protestant Christianity in the European colonies.

· 6.2.12.D.2.d Analyze the impact of new intellectual, philosophical, and scientific ideas on how humans viewed themselves and how they viewed their physical and spiritual worlds. 

· 6.2.12.D.2.e Assess the impact of the printing press and other technologies developed on the dissemination of ideas. 

· 6.2.12.D.3.a Explain how individuals and groups promoted revolutionary actions and brought about change during this time period.

· 6.2.12.D.3.b Explain how industrialization and urbanization affected class structure, family life, and the daily lives of men, women, and children.

· 6.2.12.D.3.d Analyze the extent to which racism was both a cause and consequence of imperialism, and evaluate the impact of imperialism from multiple perspectives. 

· 6.2.12.D.3.e Analyze the impact of the policies of different European colonizers on indigenous societies, and explain the responses of these societies to imperialistic rule.

· 6.2.12.D.4.c Assess the causes of revolution in the 20th century (i.e., in Russia, China, India, and Cuba), and determine the impact on global politics. 

· 6.2.12.D.4.k Analyze how the arts represent the changing values and ideals of society.

· 6.2.12.D.5.a Relate the lingering effects of colonialism to the efforts of Latin American, African, and Asian nations to build stable economies and national identities. 

· 6.2.12.D.5.c Assess the influence of television, the Internet, and other forms of electronic communication on the creation and diffusion of cultural and political information, worldwide.

· 6.2.12.D.5.d Analyze how feminist movements and social conditions have affected the lives of women in different parts of the world, and evaluate women’s progress toward social equality, economic equality, and political equality in various countries.

· 6.2.12.D.6.a Assess the role of increased personal and business electronic communications in creating a “global” culture, and evaluate the impact on traditional cultures and values. 

· 6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, informed citizens who value diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in living in an interconnected world.
· A. Civics, Government, and Human Rights

· 6.3.12.A.2. Compare current case studies involving slavery, child labor, or other unfair labor practices in the United States with those of other nations, and evaluate the extent to which such problems are universal.

· C. Economics, Innovation, and Technology 

· 6.3.12.C.1 Participate in a real or simulated hearing about a social issue with a related economic impact (e.g., growing health care costs, immigration), and justify conclusions after weighing evidence from multiple experts and stakeholders.

· D. History, Culture, and Perspectives

· 6.3.12.D.1 Analyze current laws involving individual rights and national security, and evaluate how the laws might be applied to a current case study that cites a violation of an individual's constitutional rights

World Languages:

· 7.1 World Languages All students will be able to use a world language in addition to English to engage in meaningful conversation, to understand and interpret spoken and written language, and to present information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures. Through language study, they will make connections with other content areas, compare the language and culture studied with their own, and participate in home and global communities. 
· Interpretative Mode

· 7.1.AL.A.1 Analyze and critique the validity of 
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· 7.1.AL.A.2 Demonstrate comprehension of spoken and written language and nuances of culture, as expressed by speakers of the target language, in 
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· 7.1.AL.A.4 Evaluate, from multiple 
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· 7.1.AL.A.5 Evaluate information from oral and written discourse dealing with a variety of topics.

· 7.1.AL.A.6 Analyze and critique readings on less familiar topics using a variety of 
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· 7.1.AL.A.7 Infer the meaning of some unfamiliar words and phrases in academic and formal contexts.  

· Interpersonal Mode

· 7.1.AL.B.1 Use 
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· 7.1.AL.B.2 Give, respond to, and ask for clarification on detailed and complex oral and written directions, commands, and indirect requests.

· 7.1.AL.B.4 Ask and respond to questions as part of a group discussion on topics of a personal, academic, or social nature in 
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· 7.1.AL.B.5 Engage in oral and/or written discourse in a variety of timeframes on topics of personal or social interest, topics studied in other content areas, and some unfamiliar topics.

· Presentational Mode

· 7.1.AL.C.1 Create a research-based 
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· 7.1.AL.C.2 Create a research-based analysis of a current global problem/issue showing 
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· 7.1.AL.C.3 Use language creatively in writing for personal, career, or academic purposes.

· 7.1.AL.C.5 Analyze how 
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· 7.1.AL.C.6 Create an electronic portfolio in the target language with artifacts documenting language proficiency, cross-cultural awareness and experiences, and other qualifications that support the goals of the Personalized Student Learning Plan. 

Common Core Standards for Literacy in History/Social Studies (for Grades 11-12)
Key Ideas and Details

· RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

· RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.

· RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best accords with textual evidence, acknowledging where the text leaves matters uncertain.

Craft and Structure

· RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10).

· RH.11-12.5. Analyze in detail how a complex primary source is structured, including how key sentences, paragraphs, and larger portions of the text contribute to the whole. 

· RH.11-12.6. Evaluate authors’ differing points of view on the same historical event or issue by assessing the authors’ claims, reasoning, and evidence.

Integration of Knowledge and Ideas

· RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

· RH.11-12.8. Evaluate an author’s premises, claims, and evidence by corroborating or challenging them with other information. 

· RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an idea or event, noting discrepancies among sources.

Range of Reading and Level of Text Complexity

· RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR text complexity band independently and proficiently.

Core Themes

· What is Latin America?

· Empathy and Moral Obligations

· Identity (individual and cultural)

· Immigration

· Race, racism and stereotyping

· Economic equality

· Relationship between Latin America and the US

· oppressors vs. the oppressed

· seeing vs. being seen

· Role of Latinos in US society

· Neglected history: Latinos in US textbooks

Overarching Essential Questions3:
· How are prejudice and bias created? How do we overcome differences?

· What is empathy?4
· What does it mean to be a global citizen?

· Is there a universal moral obligation?

· Can literature serve as a vehicle for social change?

· When should an individual take a stand against what he/she believes to be an injustice? What are the most effective ways to do this?

· Do we have choices concerning fairness and justice?

· Does labeling and stereotyping influence how we look at and understand the world?

· What does it mean to be invisible?

· In what ways can a minority keep their issues on the larger culture’s “radar screen?”

· What creates prejudice and what can an individual do to overcome it?

· What are the causes and consequences of prejudice and injustice, and how does an individual’s response to them reveal his/her true character?

· What allows some individuals to take a stand against prejudice/oppression while others choose to participate in it?

· What are the causes and consequences of prejudice and how does an individual’s response to it reveal his/her moral, ethics, and values?

· Does culture/community/institution have the right to censor its artists?

· How has economic dependency created the present position of Latin America in the global community?

· Who and what makes up Latin America?

· How do cultural history events shape today’s Latin America?

· Are there two sides to history?  Is history Manichean?

· How has economic dependency created the present position of Latin America in the global community?

· How does the economic situation in Latin America lead to the current immigration pattern?

· How does the economy play a role in identity?

· What makes you a global citizen?

· What daily actions do you take that make you a global citizen?

Assessment

Students will be presented with multiple pathways through which complex understandings can be demonstrated.  The course and individual units are anchored by a core set of themes, objectives and essential questions.  Assessments are offered as a means to measure a student’s evolving ability to address core questions and themes and provide an open forum for learners to express unique interpretations.  The vehicles learners select to exhibit intellectually growth will be varied and in most cases, generated from collaboration between teachers and students. 

Provided below are types of assessment activities present in Latin American Studies:

Formal and Informal Assessments
· Students will also be engaged in daily assessment activities such as whole class and small group discussion, individual and group presentation, oral and written explications, journal and open-ended responses (both hand-written and electronic) and  contributions to forum discussions and chat sessions.
Year Long Inquiries

· 40 Year Anniversary- the whole class will  participate in the 40-year anniversary of the merger between Morris Township and Morristown through a year long guided inquiry.  Students will examine the how the Latino population in Morristown has evolved over the past forty years; closely analyzing census data and venturing into the community to interview citizens of the town and township.  Additionally, the guided inquiry will focus on the high school and whether or not the intent of the merger exists today.  
· Strand Project- students will be required to select a topic and follow the thread throughout the course.  Students will build a thesis and at the end of the year share a product that represents a thorough and complex understanding of the topic.
Unit 1: Global Citizenship

Course objectives addressed by this unit:

· Students will discuss the multiple and changing identities of Latinos in America.

· Students will explore the cultural and life realities of Latinos and increase their empathy towards the latter.

· Students will discuss what it means to be global citizens.

Unit Objectives

· Students will reflect on different definitions of global citizenship.

· Students will critically analyze the possibility of becoming global citizens in a world defined  by national borders.

· Students will reflect on their own fulfillment of global citizenship values.

Unit Topics:

· global citizenship

· stewardship towards the environment

· commitment to social justice

· human rights and dignity

· nationality

Overarching Essential Questions Addressed by This Unit

· What is global citizenship?

· What makes you a global citizen?

· What daily actions do you take that make you a global citizen?

Unit Essential Questions

· Can you be a global citizenship if there are national borders?

· Can you be a  monolingual global citizen?

· Does being a polyglot make you a global citizen?

· If you are part of a minority, does that automatically make you a global citizen?

· Is global citizenship innate or is it acquired?

Resources

· MHS Graduate profile

· Facing History and Ourselves website

· Human Rights and Environmental organizations

Unit 2: Identity

Course objectives addressed by this unit:

· Students will acquire a more profound awareness  and empathy of the Latin American and Latino cultures.

· Students will be able to discuss the multiple and changing identities of Latinos in America.

Unit Objectives

Analyze the different components of a personal identity

· Evaluate how ideas of race and identity have changed over time

· Apply their knowledge of identity to their personal lives

Unit Topics:

· Personal, social, communal, racial, and national identities (Menchu’s circle of oppression)

Overarching Essential Questions Addressed by This Unit

· What is empathy?5
· What would it be like to walk in someone else’s shoes for a day, a week?6 

· How are prejudice and bias created? How do we overcome?

· What are the responsibilities of the individual in regard to issues of social justice?

· Can literature serve as a vehicle for social change?

· Do we have choices concerning fairness and justice?

· Does labeling and stereotyping influence how we look at and understand the world?

· What does it mean to be invisible?

· In what ways can a minority keep their issues on the larger culture’s “radar screen?”

· What creates prejudice and what can an individual do to overcome it?

· What are the causes and consequences of prejudice and injustice, and how does an individual’s response to them reveal his/her true character?

· What allows some individuals to take a stand against prejudice/oppression while others choose to participate in it?

· What are the causes and consequences of prejudice and how does an individual’s response to it reveal his/her moral, ethics, and values?

· Who and what makes up Latin America?

· How do cultural history events shape today’s Latin America?

· How does the economy play a role in identity?

Unit Essential Questions

· Is identity static or evolving?

· What are the components of identity?

· How do you identify yourself?

· Are you negating a side of yourself? (filling out documents)

· Who are you/we? - question for project.(Surveys, song, poem, acting)

· What is Latin@? Who is a Latin@? Hispanic? Spanish?

· Who is Latin American?

Resources

· The Buried Mirror by Carlos Fuentes

· Race: The Power of an Illusion (PBS documentary)

·  Yo Soy by Piero (Mercedes Sosa)

· The Other Face of America by Jorge Ramos

· I, Rigoberta Menchu by Rigoberta Menchu

· The New American Reality video

Unit 3: What’s Latin America?

Course Objectives Addressed in This Unit:

· Students will acquire a more profound awareness of the Latin American and Latino cultures.

· Students will be able to analyze key events in 20th century Latin American history.

· Students will be able to evaluate the involvement of the United States in Latin American historical events.

· Students will acquire a more profound awareness of the Latin American and Latino cultures.

Unit Objectives:

The students will be able to:

· Describe the evolving nature of racial constructs in national identities in different chronological periods of Latin American history.

· Evaluate the impact of racial constructs on social structure.

· Compare racial inequalities between Latin America and the US.

· Analyze the role of Latin America in global political movements and its place within ideological waves through time.

Topics:

· Shared cultural heritage

· Social challenges

· Race (s), cosmic race

· Mestizos, mestizaje

· Indigenous groups: beyond Aztecs, Mayas and Incas

· Dealing with racial inequalities

· Political history - Tie in identity and race throughout historical periodization

· Colonial time

· Independence movements (enlightenment influence)

· Caudillismo and populism
· Dictatorships

· Contemporary Latin America

· Dealing with the past while raising as economic block

· Economic challenges

Overarching Essential Questions Addressed in This Unit:

· What are the responsibilities of the individual in regard to issues of social justice?

· Can literature serve as a vehicle for social change?

· When should an individual take a stand against what he/she believes to be an injustice? What are the most effective ways to do this?

· Do we have choices concerning fairness and justice?

· In what ways can a minority keep their issues on the larger culture’s “radar screen?”

· Does culture/community/institution have the right to censor its artists?

· How do cultural history events shape today’s Latin America?

· How has economic dependency created the present position of Latin America in the global community?

· How does the economic situation in Latin America lead to the current immigration pattern?

· How does the economy play a role in identity?

Unit Essential Questions:

· Does social class determine race or does race determine class?

· What is Latin America…

· ...un continente o muchos países?

· …una o muchas sociedades?

· …una raza cósmica o un “melting pot”?

Resources:

· La Raza Cósmica by José Vasconcelos

· Canción con todos by César Isella and Armando Tejada Gómez

· Diarios de Motocicleta  by Walter Salles

· Nuestra América by Jose Martí

· Facundo by Domingo F. Sarmiento

· In the Time of the Butterflies by Julia Álvarez

· In the Time of the Butterflies by Mariano Barroso

· La casa de los espíritus by Isabel Allende

· La hojarasca by Gabriel García Márquez

· El coronel no tiene quien le escriba by Gabriel García Márquez

· El general en su laberinto by Gabriel García Márquez

· Ariel by José Rodó

· Las venas abiertas de América Latina by Eduardo Galeano

· De Cristobal Colón a Fidel Castro by Juan Bosch

· Quien quiera oír que oiga by Lito Nebia

· Las ideas políticas en Argentina by José Luis Romero

Unit 4: Latinos in USA
Course Objectives Addressed by This Unit

·         Students will acquire a more profound awareness of the Latin American and Latino cultures.

Unit Objectives

·         Students will evaluate the traditional constructions of American History for their inclusiveness of Latinos.

·         Students will criticize US textbooks for their inclusion of Latino themes.

·         Students will describe different Latino population waves in the US.

·         Students will evaluate the importance of Latinos as a market and consumer block.

·         Students will analyze the demographic and generational changes occurring in the US.

Topics

·         Mexican land
·         Immigration history
o    Agricultural workers
o    Recent immigration and backlash
·         MTV Latino & 1990s musical unity
·         US Census
·         Latinos as a market and consumers
o
Politics, advertising, entertainment,
·         Traditional generational change
·         Generational change occurring now
·         Latino v. Hispanic v. Gentilicios
Overarching Essential Questions Addressed by This Unit

·        Are there two sides to history?  Is history Manichean?
·        How does the economic situation in Latin America lead to the current immigration pattern?
Unit Essential Questions

·         Latinos: race or ethnicity?

·         Has your identity changed over time?

·         Where are Latinos headed? 

·         What is the future of the Latino population in the US?

·         What is the Latino influence in the US?

·         Is it fair to classify Latinos as a block?

·         Is the term Latino inclusive or exclusive?

·         Have Latinos changed over time?

Resources

The New American Reality video

US Census (various)

US Textbooks (assorted)

HBO specials on Latinos

Culminating Unit: Latinos in Morristown

Course Objectives Addressed by This Unit

·         Students will acquire a more profound awareness of the Latin American and Latino cultures.

Students will discuss the multiple and changing identities of Latinos in America

Unit Objective: Students will demonstrate their learning by exhibiting original works in Spanish, that exemplify the core class themes: identity, cultural awareness.

Concurrent Unit: Contemporary Issues in Latin American - Latino Studies

This unit will be taught concurrently throughout the entire course of the year. This

unit encourages students to explore, discuss and debate contemporary issues impacting

Latin American and Latino communities. Topics to be examined include:

· current events

· accomplishments

· politics

[1] We define Latin America as Mexico, Central America, South America and the Caribbean, based on the definition by the Center of Latin American Studies, University of Chicago.  
[2]Teacher Perspectives on the Implementation of a Dual Language Program." Tabe.org - TABE Home Page. Web. 26 Aug. 2011. <http://tabe.org>
[3] “From their education at Morristown High School, graduates will understand the meaning of good citizenship, with both its rights and responsibilities (...), As a function of our diverse community, graduates will learn to appreciate and respect differences both among people and across cultures and will implicitly  value inclusion as a basic necessity of life.” Morristown High School Graduate Profile, www.morristownhighschool.org
[4] Borrowed from African American Studies.
[5] Borrowed from Mark Gutkowski
[6] Borrowed from Mark Gutkowski
[7] Borrowed from Mark Gutkowski
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