Spanish, Level 2: House Unit
What will students be able to do by the end of this unit?
Interpretive: (listening/reading)

I can read a real estate ad

I can understand a real estate agent


I can understand when someone describes their room or house
Interpersonal: (dialogue, spontaneous)

I can ask and answer simple questions about my house

I can describe my room and house

Presentational: (speaking/writing, scripted)

Speaking:


I can role play as a real estate agent

Writing:

I can create a house real estate ad

I can write an emergency plan for my house 

Teacher note: PBA applicability for imaginary families that own apartment buildings, recent immigrants to Morristown
Culture:

I can tell you about:


How the geography of Chile impacts its housing

How the economy of Chile impacts its housing


What housing looks like in Chile and other Spanish-speaking countries
What they will know about:

A—Vocabulary 

Where do you live?

What’s your address?

What’s your house like?

What’s your room like?

Where are objects in your house?


Kitchen

Bathroom

Living room

Garage

Bedroom

Dining room

City

Suburbs

Town

Country




Bed

Sofa/chair

Pots/pans

Plant

Lamp

Toilet

Toilet Paper

.
B—Grammar 

Ue/ie stem change verbs (to have)
Estar + prepositions (location of objects in the house)
Possessive adjectives (to whom do these things belong)
C—Culture 
Discuss the differences between housing in foreign & native countries

Explore regional differences in Chile 

Focus on housing differences throughout Chile 
Stage 2: Summative Performance-Based Assessments
Presentational: Speaking

Teacher Instructions: Students will work in partners to role play as a real estate agent and house hunter. The buyer will describe their housing needs, and the agent will respond with a brief description of three housing possibilities. After the buyer selects one possibility, the agent will conduct an interior house tour. The buyer should participate with 5-10 questions or comments as the tour progresses (How old is the dishwasher? This room is very big. I like ____/I hate ____).
Students provide: three exterior pictures of houses

Teacher provides: poster-sized “rooms” with furniture

 (created by class earlier in marking period when learning room furnishings)

Student Instructions: You and a classmate will spend summer break in current country of study. You must tell your real estate agent your housing needs. Your agent will tell you about three possible matches. Pick one, and go on a tour! What questions will you ask? What do you want to know about your new place? 
Presentational: Writing

Teacher Instructions: Students will prepare a real estate ad for the “Spotlight on…” home of the week. They will include a general overview of the outside and inside of the house as well as a specific description one room. Students should conclude with five selling-point features of the home. 

Student Instructions: You’re posting your house on www.houseswap.com for an upcoming vacation—you want your home to be welcoming to Spanish-speakers, because you’re hoping to go to Costa Rica and see the howler monkeys. Write a description of your house that includes a general overview of the outside and inside of the house. Describe your favorite room. What are five selling-point features of the home?

Intermediate-Low Presentational Rubric

	
	Exceeds Expectations
	Meets Expectations
	Does not meet Expectations

	How well does the student communicate?

(Text Type and Language Control )
	Creates with language (does not rely on memorized chunks); connects simple sentences to create longer sentences; uses strings of sentences; makes few errors
	Creates with language (does not rely on memorized chunks); uses simple sentences and some strings of sentences; may make occasional errors.
	Uses memorized phrases and/or simple sentences (which may appear more like memorized chunks); accuracy is high with memorized materials but decreases with created sentences

	What kind of

vocabulary does the student

use?

(Vocabulary Use)
	Uses a wide range of vocabulary appropriate to the topic. 


	Uses a range of vocabulary that accomplishes the task; occasionally may use the wrong word or expression.
	Uses basic vocabulary and may “foreign-ize” English vocabulary when unable to find appropriate target language vocabulary.



	How well is the student understood?

(Comprehensibility)
	Generally understood by those unaccustomed 

to the speaking/writing of language learners.
	Generally understood by those accustomed to the speaking/writing of language learners.
	Understood with occasional difficulty by those accustomed to the speaking/writing of language learners.

	How well does the student capture and maintain the audience’s attention?

(Impact)
	Consistently uses phrases/images/content to maintain the attention of the audience.                                                                    
	Sometimes uses phrases/ images/content to maintain the attention of the audience.
	Uses mostly gestures or visuals to maintain audience’s attention; vocabulary conveys very basic information.

	How organized and flowing is the presentation?

(Communication Strategies)
	Presentation is organized in a logical manner; speaking/writing exhibit an uninterrupted flow. 
	Presentation is organized  in a logical manner;  despite preparation, some pauses may disrupt flow of oral presentation. 
	Little attention is paid to organization of presentation; there is no easy flow of communication; student focus is primarily on completion of the task.

	How well does the student  demonstrate cultural understanding?

(Cultural Awareness)
	Generally demonstrates awareness of cultural appropriateness (use of register, gestures, expressions).
	Occasionally demonstrates awareness of cultural appropriateness (use of register, gestures, expressions)
	Does not demonstrate an awareness of cultural appropriateness (use of register, gestures, expressions).


Adapted from rubrics used by the Consortium for Assessing Performance Standards, a USDE Foreign Language Assistance Program grant to the East Brunswick (NJ) Public Schools, Edison Township (NJ) Public Schools, West Orange (NJ) Public Schools and the West Windsor-Plainsboro (NJ) Public Schools [more information available at http://flenj.org/CAPS/?page=parent].

Interpersonal: Speaking

Teacher Instructions: Students will complete an “I say, you draw” partner activity. One partner will describe a picture of a house to his partner, who will draw the house. Partners will reverse roles with a second picture. For this assignment, students should be grouped homogenously. For picture examples, check Expresate book p 171, overhead Vocab 5.1, and Picture Sequences 5.1, 6.1, and 7.1. 
Student Instructions: You’re at a party in Chile, and your friend is 30 minutes late. They’re lost somewhere in the neighborhood. Describe the house to them—what does it look like? What is it near? Are there helpful landmarks? Your friend should take notes or draw a sketch of the home for which they’re looking. Can he or she correctly identify the house upon arrival?
Intermediate-Low Interpersonal Rubric
	
	Exceeds Expectations
	Meets Expectations
	Does Not Meet                        Expectations

	How well does the student communicate?

(Text Type)
	Creates with language (does not rely on memorized chunks); connects simple sentences to create longer sentences; uses strings of sentences.
	Creates with language (does not rely on memorized chunks); uses simple sentences and some strings of sentences.
	Uses memorized phrases and/or simple sentences (which may appear more like memorized chunks).

	How well is the student?

(Comprehensibility)
	Is consistently and easily understood. 
	Is generally understood.
	Is sometimes difficult to understand.

	How well does the student understand?

(Comprehension)
	Conversation is logical and on topic.
	Conversation is generally logical and on topic.
	Conversation is occasionally illogical but is on topic. 

	What kind of

vocabulary does the student
use?

(Language Use and Vocabulary)
	Uses a wide range of vocabulary appropriate to the topic; may occasionally grope for vocabulary.
	Uses a range of vocabulary that accomplishes the task.  However, occasionally may be unable to find the appropriate vocabulary.
	Uses basic vocabulary and may resort to English when unable to communicate the message.



	How well does the student keep the conversation going?

(Communication Strategies)
	Asks and answers simple questions to maintain the conversation and to clarify meaning.  At times, may paraphrase to clarify meaning.
	Maintains a simple conversation by responding to questions, asking some simple questions, and may be able to ask for clarification. 
	Responds to basic, direct questions but may have difficulty asking questions.

	How well do I demonstrate cultural understanding?

(Cultural Awareness)
	Generally demonstrates awareness of cultural appropriateness (use of register, greetings, leave-takings). 
	Occasionally demonstrates awareness of cultural appropriateness (use of register, greetings, leave-takings)
	Does not demonstrate an awareness of cultural appropriateness (use of register, greetings, leave-takings).


Adapted from rubrics used by the Consortium for Assessing Performance Standards, a USDE Foreign Language Assistance Program grant to the East Brunswick (NJ) Public Schools, Edison Township (NJ) Public Schools, West Orange (NJ) Public Schools and the West Windsor-Plainsboro (NJ) Public Schools [more information available at http://flenj.org/CAPS/?page=parent].

Interpretive: Reading

Teacher instructions: Students will read and respond to real estate ads, matching family descriptions to an appropriate housing solution. For an example of this activity, check Expresate book p 182-183.
Student Instructions: Your family friends are looking for a place to stay in Chile this summer, but they can’t read Spanish. Read the following advertisements and decide which would be best for them. Which home would be a disaster?

	
	Exceeds Expectations
	Meets Expectations
	Does Not Meet Expectations

	Can the student identify the main idea?


	Identifies the main idea(s) of the passage.


	Does not identify the main idea(s) of the passage.

	Can the student understand supporting details?
	Understands most supporting details.
	Understands some supporting details.
	Understands a few supporting details.

	Can the student derive meaning?
	Understands meaning of all cognates

Derives meaning of a many new words from context.

Infers the author’s intent.

Answers demonstrate some cultural awareness.
	Understands meaning of most cognates 

Derives meaning of a few new words from context.

May partially infer the author’s intent.

Answers demonstrate little cultural awareness.
	Understands meaning of some cognates 

Dos not derive meaning of new words from context.

Does not infer the author’s intent.

Answers do not demonstrate cultural awareness.


Intermediate-Low Interpretive Rubric

Adapted from rubrics used by the Consortium for Assessing Performance Standards, a USDE Foreign Language Assistance Program grant to the East Brunswick (NJ) Public Schools, Edison Township (NJ) Public Schools, West Orange (NJ) Public Schools and the West Windsor-Plainsboro (NJ) Public Schools [more information available at http://flenj.org/CAPS/?page=parent].

Stage Three: Strategies/Activities
Interpretive

1. “I say, you draw.” The teacher will read descriptions of rooms in a house or the house itself. Students will draw the house or room.

2. “TPRS” The teacher will read a TPR Story. Students will make appropriate gestures as they listen to the story to indicate understanding.

3. “Where is it?” The teacher will distribute flashcards with objects in the house. The students will categorize items by separating into rooms within the house. Follow-up activities can involve oral descriptions of the room or drawing the rooms on chart paper (for future tours).


Interpersonal

1. Students will write 5 interview questions about the home and create an answer grid in their notes. They will interview classmates/take a poll to find out student answers.
2. Students will interview classmates about the chores they perform at home.

3. Students will complete various extemporaneous conversations regarding room description, house description, chore responsibilities, and room-specific activities.
Presentational
1. Given a picture of a room, the student will instruct a classmate to re-create the room.

2. The student will write a story about a mischievous monster and the problems he creates in their house. 

3. Students will write and present (to partner/group) real estate ads for various houses/apts.

4. Students will write complaint letters about things in their home that frustrate them (chores, mean family members, etc). They will trade letters and write advice letters in response. 

